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Transitioning Youth Dream Team 

Coaching Guide

Transitioning Youth Dream Team Coaching

Roles and Responsibility of TYDT Coaches

Introduction

Transitioning Youth Dream Team (TYDT) Coaching teaches facilitation skills through modeling quality practice, providing one-on-one instruction, and providing respectful, strength based evaluation and feedback.  It offers opportunities for the learner to:

· Partner with a skilled practioner in preparing for and facilitating an Iowa Youth Dream Team gathering, utilizing the skills practiced in the classroom

· Be evaluated by a skilled practitioner;

· Receive individualized coaching and strength-based feedback;

· Analyze their own practice;

· Develop a plan for continued learning;

· Observe the coaching and mentoring process as a participant.

YTDT Coaching is required in order to be an approved facilitator in Iowa and written feedback is completed on the approved form.  YTDT Coaching is the beginning of continuous personal practice improvement.  

A coach must know and understand their practice skills and abilities. They must know the behaviors they demonstrate that contribute to positive outcomes for youth, convey their intent to demonstrate, and once demonstrated, be able to point out those skills to a learner. A coach’s prerequisite skills and abilities should include:

· Advanced YTDT preparation and facilitation skills

· The ability to instruct a learner in basic skills and processes

· Ability to assess a learners strengths and needs;

· Ability to modify and individualize training to meet the needs of the learner

· Ability to provide strength based feedback

During the TYDT coaching process the coach is required to:

· Demonstrate the preparation phase, the facilitation phase, and the planning and follow-up phase of a quality Dream Team gathering and completing a action plan during the meeting

· Provide individualized instruction of basic skills

· Support and evaluate the learner’s demonstration of skills and plan for further learning

· Provide respectful, strength based feedback

Adult Learning

Learning can be thought of as a process by which behavior changes as a result of experiences. Adults have unique learning needs because they bring a wealth of information and experiences that can be applied to the learning process, they have established problem solving preferences, and they have the capacity to take charge of their own learning.  In adult learning, the learner becomes central in determining what needs to be learned, how it should be learned, and what specific goals should constitute success in the learning process.    

There are three major training inputs:  learner characteristics; work environment, and learning principles. Trainee characteristics include the knowledge, skills, abilities and motivation that are brought to the training situation.  The work environment includes opportunities to use training and helping the learner identify the benefits to them.

The Dream Team coaching/mentoring process has been designed to accommodate unique learning needs of adults. Adults learn best through practical lessons in a trusting environment.  The most important training principles for adults include:

· Practical lessons;

· Trusting environment;

· Setting goals;

· Increasing similarities of training to the work environment;

· Teaching underlying principles;

· Increasing the organization of the material covered;

· Actively involving the learner at all stages of the learning process;

· Demonstrating practice skills;

· Providing opportunities for skill based practice;

· Giving substantial and rapid feedback;

· Using a variety of techniques and stimuli.

Qualities of an Effective Performance Coach*

· Respect: The performance coach reliably demonstrates respect for others.

· Mutuality: The coach distributes power and authority in a way that gets work done through others. The coach involves the case manager in mutually assessing strengths and needs, and in crafting the case manager’s Professional Development Plan.

· Focus/Emphasizing: The coach makes strategic decisions where to place time and energy. 

· Prioritizing: The coach determines what is essential and what is secondary as these change day-to-day, helps staff maintain awareness of deadlines, and strategically communicates urgency.

· Conflict Managing: The coach has comfort with conflict-facilitating the tension between disagreeing staff and/or Youth members to generate creative solutions.

· Modeling: The performance coach uses self-assessment to consciously demonstrate engagement skills for case workers in his/her areas of strength, as well as to demonstrate growth in her/his areas of need. In this way supervision is a parallel process for casework engagement.

· Expectations: The coach frames behaviorally specific performance expectations, and confirms that these are understood by case workers.

· Tracking: The performance coach develops agreement with case workers for how to monitor their progress developing engagement skills and meeting performance expectations.

· Developmental Feedback: The performance coach involves the case manager in self-assessment of strengths and needs for engagement skills performance, and contributes his/her own strengths/needs assessment with emphasis on strengths, solutions and success.

With adaptations from Developmental Supervision: Modeling the Vision. Copyright 2000, E. Douglas Pratt, Policy-Practice Resources, Inc. Atlanta, Georgia.

COACHING ELEMENTS --- WHAT WILL LEAD TO SUCCESS?

1. DON’T TAKE SHORTCUTS! – Sometimes when we become accustomed to doing a job, we can begin to get a little sloppy and take shortcuts.  When mentoring someone, it is important to do each activity “by the book” and “exactly” as it is supposed to be done.  For example, be sure to adhere to the required steps in preparing for and conducting an Iowa Youth Dream Team Meeting when you are coaching.  (See steps for IYDT  preparation and steps for facilitation).
2. BUILD A RELATIONSHIP WITH YOUR MENTEE! – We all learn best when our “coaches” demonstrate caring and empathy toward us.  You are already an expert at building trust-based relationships with families.  You should extend those same skills to your mentees!  Don’t hesitate to share stories of how you got started as a practice champion.  Be willing to talk about difficulties and challenges.

3. MEET WITH YOUR MENTEE FACE-TO-FACE BEFORE LEARNING EXPERIENCES BEGIN – If you are planning to demonstrate how to prepare a Youth for an IYDT , be sure and spend some structured time with your mentee beforehand.  Talk about the steps you will be taking in the preparation process, share your hopes and concerns for the home visit, note the things the mentee might want to look for during the visit, and address the role the mentee will play during the visit.  If you will be demonstrating FTM facilitation, talk with your mentee before the meeting about the steps of the meeting, what your hopes and concerns for the meeting are, what the unique circumstances might be for the Youth you are working with, what the mentee should pay particular attention to during the meeting, and what the role of the mentee will be during the meeting.

4. ALWAYS DE-BRIEF AFTER EACH LEARNING EXPERIENCE – Talking openly about what took place immediately after a preparation visit or a IYDT  will help the mentee understand what s/he observed.  Be willing to share what YOU would have done differently if you had it to do all over again.  Model that we are ALL continually learning, both coaches and mentors.  When de-briefing, be sure and provide specific, concrete suggestions about how an interview might have been conducted better or differently, or how an issue brought up at a IYDT  might have been addressed.  (See “Guidelines for Giving Feedback”” in your handouts).

5. DEVELOP, WITH YOUR MENTEE, A STRATEGIC PLAN FOR IMPROVING HIS OR HER PRACTICE SKILLS AS S/HE  PROGRESSES – This strategic plan will be done at the end of your coaching/mentoring experience with your mentee.  It should address the strengths that the mentee has to build upon; the needs you and s/he identify as areas for improvement; and specific strategies and steps that will address identified needs.  The plan should be written and understandable and given to the mentee.  (See “Facilitator Guide --- IYDT Facilitator Evaluation Checklist” and “Exit Interview” in your handouts).
6. BE FLEXIBLE WHEN OFFERING ADVICE OR OPINIONS – Sometimes we get so comfortable with “how we do things” that we think that is the only way to go!  Have you heard someone give advice that you know didn’t accurately describe practice in your community?  For example, one coach told a mentee that she should ALWAYS use the DHS Transition Specialist as a co-facilitator in IYDT meetings. .  While this may be the “way” IYDTs are handled in one location, a better way to suggest this might have been….”In our town, we always use the DHS worker as a co-facilitator for IYDTs. We do this because……..  But, there are lots of times when someone else could just as easily be a great co-facilitator!”  It will be important to sort out what your site does that may or may not need to be replicated elsewhere.  Except for practice principles, try and offer advice as something optional ---- not a “have to.”

Iowa Youth Dream Team Meetings

COACHING/MENTORING

Coaching for Iowa Youth Dream Team

Coaching in the IYDT meeting process is required prior to a facilitator being approved by DHS.  

The competency of a facilitator is determined by demonstrated knowledge and skills.  At a minimum, facilitators are approved by DHS when they have: 
· Completed DHS approved Facilitator Training [minimum 18 hours and coaching, mentoring and evaluation process), and IYDT Facilitator Training (minimum of 7 hours). 
· Observed and/or co-facilitated an IYDT with an approved facilitator who has provided coaching;

· Facilitated IYDT  as lead facilitator, plus demonstrated Dream PATH skills with an approved facilitator who has provided coaching and written feedback.

The IYDT Facilitator Evaluation Checklist should be completed as part of this process.  

The following guidelines provide a list of activities to prepare for IYDT coaching.  

Prior to the arrival of the coach:

· Choose two youth for the purpose of learning facilitation skills.  One youth will be for the coach to model and one youth for the mentee to take the lead in facilitation.  

· Get permission from the youths to be interviewed by the coach/mentee.  Make sure the appropriate release forms are signed.  You may also want the coach to sign a confidentiality statement.

· Provide coach/mentee any pertinent information regarding the youth and concerning issues.  

· After the date of the coach’s on-site visit has been established, arrange for an interview (date/time/place) with the youth so that the coach and mentee can visit to begin the preparation process.  Preference would be to interview the youth in a setting that is comfortable for the youth.

· Give the caseworkers contact information to coach and mentee to arrange prep session (date and time) for an interview with the caseworker.  Ideally, this prep session would be face-to-face but may be conducted over the phone.  

The Coach and Trainee/ Mentee together will:

· Visit with the youth to describe/explain the process and to identify ways the IYDT could benefit the youth

· Help the youth  identify their desired outcomes

· Help the youth identify their strengths and needs

· Identify additional team members

· Prepare the youth to tell their story through the packet materials at the meeting

· Help the youth identify what supports they need and what barriers they might have (transportation, school, etc.)

· Identify the best time and location convenient to the youth to hold the meeting

· Check with the youth to determine their willingness to have other learners/trainees present during the IYDT for their development as facilitators

Next, the Coach and Trainee together will:

· Conduct preparation interviews with identified team members

· Gain agreement with team members regarding their role and participation as team members

· Help the team members identify youth’s strengths and needs

· Determine their availability for a Dream Team gathering at the youth’s preferred time/date/place

Prior to the IYDT Meeting the Trainee will:

· Follow-up with the youth/team members to remind them of the date, time and place

· Invite appropriate trainees to the meeting (for observation)

· Make arrangements for transportation or other special needs

· Arrange for a speaker phone, if one will be needed

· Arrange for having a flip chart, markers, tape and tissues at the meeting

· Arrange for appropriate refreshments

The Iowa Youth Dream Team Meeting
· Should last about 1 ½ to 2 hours

· Utilize the Iowa Youth Dream Team materials and IYDT gathering agenda
· Utilize the Iowa Youth Dream Team Action Steps Form 

Follow-up

· The trainee will follow-up on commitments made at the IYDT meeting

· The trainee can arrange and invite members to the next meeting

Observation and Debriefing 

The observation of Iowa Youth Dream Team Meetings is completed in a learning context to benefit the observed facilitator and the youth.  There are four primary ways to gather assessment information needed to make required evaluative conclusions to complete the tool: Interviews with the facilitator, observation of a meeting, plan review, and verbal or written evaluation of the meeting by the participants at the conclusion of the meeting.  Evaluation information should be shared with the facilitator in a debriefing process.

Interviews:  Prior to the observed Iowa Youth Dream Team Meeting, the following questions for the facilitator enhance the evaluator’s understanding of the preparation activities:

· Where is this meeting in the life of the case?  If it is a review or subsequent meeting, how have you contributed to the continuity between meetings?

· Who has been invited and what do you expect them to contribute to the meeting?

· What is the purpose of the meeting and is it understood by all participants?

· What activities were completed to prepare participants to contribute in a positive way? 

· What and how were safety issues addressed?

· What challenges will you address and how?  Any worries and concerns about the meeting?

Observation:  

1. Organization of the meeting; 

· Does the facilitator use an outline that allows completion of major tasks?

· Is the coaching/observation process explained to the Youth and the need for participant feedback explained? 

2. Convening the meeting and defining goals:

·  Is the structure and purpose of the meeting reinforced and clear to all participants?  

· Are the major decisions to be made defined?  Does the facilitator discuss a range of actions to follow decisions? 

· Is the Youth supported in information the group about who they are and the ‘telling of their story?
3. Guidelines: 

· Are guidelines developed in a way that allows the team to begin problem solving and working together as a team? 

4. Introducing participants: 

· Does the introduction of participants support and respect the youth’s culture?  

· Is the value of each participant recognized by the facilitator?

5. Meeting Management:

· Are all participants valued contributors?  Are youth’s needs addressed in a sensitive way during the meeting?   Does the facilitator positively reframe and summarize responses to reinforce the purpose of the meeting? 

· Does the facilitator manage the time allotted for the meeting and refocus as necessary to stay on task?

· Does the facilitator use consensus building and decision making techniques to help the team move to solutions?

· Does the facilitator confront problems honestly and respectfully?  Are conflicts managed as they surface?

· Are decisions made and does the facilitator move to next steps, assignments, and commitments?

· Does the conclusion celebrate successes and accomplishments of the team?

6. Meeting Results:

· Has team formation been successful? Has a life coach(s) been identified
· Is there a clear understanding of the functional strengths and needs of the youth?

· Are risks and barriers to Youth change identified?

· Are the behavioral requirements for safe case closure clear to the team?

·  Have decisions, goals and commitments been identified and agreed to by the team?

· Is there a clear course of action?

· Does the team know the purpose and logistics of the next meeting and who is to attend?  

Participant Feedback

At the conclusion of the meeting, the facilitator or evaluator can facilitate a brief feedback session that includes the following questions:

· [To the youth] Was this meeting helpful to you?  Why or why not?

· Was this meeting facilitated in a way that allowed for the positive contributions of all participants?

· Was the purpose of the meeting achieved?  What contributed to that?

· Is the plan of action likely to succeed?  What could go wrong?

· How do we know when the team will be done?

Plan Review

The plan of action is the key result of the Iowa Youth Dream Team Meeting.  Review the plan to determine if it:

· Is individualized and addresses the special needs of the youth?

· Is Strengths-based?

· Is Needs driven and fills safety and permanency requirements?

· Is consistent with the needs identified in the assessment?

· Defines agreed upon goals?

· Identifies specific supports and services that match the needs of the youth?

· Provides integration and coordination of services across settings, providers, and funding?

· Is community based and culturally competent?

· Sets time limits and expectations for behavioral change?

· Defines how accountability will be ensured? 

· Promotes use of informal supports?

· Addresses important upcoming transitions?

· Is it likely to succeed?
Debriefing

The debriefing tool can be used as part of the process of coaching or as a strength-based feedback process that helps the observed facilitators examine ways that they can be even more effective.  Prior to observation, the observed facilitator should be familiar with the debriefing tool.  

The debriefing interview is an opportunity to offer strength-based, developmental feedback to novice facilitators learning the IYDT process and model an approach to use when working with youth.  When the learner takes the lead, feedback feels safer and empowers the learner to take ownership of his or her own development.  Although much of the feedback is drawn from the facilitators self-evaluation by the questions asked, careful preparation is needed to be thorough.  Use the debriefing tool to make notes from the observation tool about strengths, abilities, areas that need improvement to be even more effective and recommended next steps for further development.  Careful preparation allows the observer to provide specific behavioral feedback while guiding the self-evaluation of the learner.  When feedback is completed in this way, the observer finds that they only talk 25% of the time and that the learner is guided to effective self-evaluation.

Strengths first: Identifying the strengths that a facilitator has builds trust and empowers facilitators to practice self-evaluation that is basic to continuous quality improvement.  The strengths that they recognize are built upon to improve their practice. The learner is asked:

1. What have you done in the meeting preparation that was effective?  What have you done in facilitating this meeting that was effective?  How does the plan that was developed reflect your contributions to the process?

Patience is the key to drawing out from the learner their strengths; many practitioners are unaccustomed to identifying their strengths and need time for thoughtful consideration.  When you are confident that the learner’s list is exhausted, prompt them with examples of behaviors that will lead to further identifying strengths.  Only when this process is completed, should you add: 

2. What skills and abilities did you use or do you have that contributed to the good outcomes of the meeting?

This is an opportunity to help the learner identify the practice behaviors that they will want to use repeatedly to contribute to good outcomes.  Confirm what was effective, e.g. it’s great that you think you did a good job at consensus building and managing conflict.  What did you do that made a difference?

3. May I share with you what I saw that was effective?   

This is an opportunity to reinforce the strengths the learner has recognized as well as add important strengths and abilities that you want them to recognize that leads to the success of meetings.   Identify what the learner did or said to help them clearly picture their practice.  Feedback about behavior helps the learner be clear about expectations as a facilitator and enables them to repeat or replicate effective behaviors in subsequent meetings.

4. What would you do differently to be even more effective?

This is an opportunity to help the learner identify what they may do to be even more effective.  Again, the learner should be guided to present solution focused strategies to be more effective.  For example, you may suggest:  “There was a point when the Youth member was very negative with the foster care family.   Is there anything that you might have done at that point to help them contribute more positively?”  Recognize their suggestions and add to them if they are missing a key element of practice. For example: “That’s right, and if you remind participants of the ground rules or the purpose of the meeting as soon as that behavior starts, the meeting may not get side tracked.  Sometimes that reduces the blaming and allows the process to remain positive and productive.”

5. May I tell you what I saw?

Feedback is most helpful when it is both specific and positively stated.  It is easier to stop doing something that is counterproductive when a more helpful behavior can be substituted.  For example; “You gently intervened when the GAL was dominating the process.  That was respectful yet allowed others to be heard.  To be even more effective you might ask specific questions from quieter participants to draw out their participation.”  

6. What would you see as the next three steps in your development as a facilitator?

Help the learner identify ways that they might improve their practice and add your suggestions as an observer/coach.    Examples of further learning include: Observing other skilled practitioners, co-facilitating additional meetings, attend additional or advanced training, further observation with feedback, ongoing self-evaluation, and development of individualized tools to help support weak areas.  
EXIT INTERVIEW

One of the most important outcomes of the coaching experience is for coaches/mentors to improve their coaching skills as they support improved frontline practice.  To that end, we ask that coach and mentee take some time together to address the following questions about the coaching experience.

For the Mentee:

· What were the best things about the coaching experience for you?

· Do you feel your practice skills have been enhanced as a result of the experience?  Why or why not?

· If you had it to do all over again, what would you want to be different?  Please be specific!

· Would you recommend this experience to others in your home community?

For the Coach:

· What were the best things about the coaching experience for you?

· If you had it to do all over again, what would you want to be different?  Please be specific!

Once you and your mentee have completed the entire coaching experience, it will be important to process the experience.  Of course, you and your mentee will, together, complete the “IYDT Evaluation Checklist” in which you both will identify the mentee’s strengths, needs, and strategies to address needs.

One of the desired outcomes to develop a larger group of practitioners who are able to skillfully prepare families and other team members for the IYDT and who are able, willing, and ready to be lead facilitator for IYDTs in their home communities.  To track this outcome, we ask that you take a few minutes to discuss past and future practice plans with your mentee and ask your mentee to answer the following questions:

Questions for the mentee:

Before my coaching experience began, I:

· Participated in IYDTs.   Yes…..   No…..  Approximate #…..
· Co-facilitated IYDTs.     Yes…..   No…..  Approximate #…..
· Was co- or  lead facilitator at IYDTs.   Yes…..  No…..  Approximate #….

Now that my coaching experience has ended, I will commit to serving as lead facilitator for IYDTs in my home area.  I know that the best way to improve my skills is to use them.  To that end, following are my plans for using my emerging skills:

In the next 90 days, I intend to co-facilitate ____ (state number) IYDTs in my home community;  I also intend to serve as lead facilitator for ____ (state number) IYDTs.  I understand that the Learning Center may contact me to determine my progress in meeting these goals.

​​​---------------------------------------------------------

Mentee’s signature and date
Appendix

Coaching Agreement Form for Participants and Coaches

Visions, Principle, Standards, Values
IYDT Facilitator Approval Evaluation Form
Core Conditions and Engagement Skills
Debriefing and Developmental Feedback

Confidentiality Agreement 
Coaching Agreement to Participate 

Coaching and Mentoring Iowa Youth Dream Team Meetings

IYDT Meetings are an organized way for people who care about youth to meet and work together to help you find ways to solve problems and make plans for youth transitioning out of the foster care system or youth living in shelters or residential facilities.

The Department of Human Services is training staff to become facilitators in the IYDT process to help them learn to conduct meetings that will help youth develop and meet their goals for a safe and healthy life.

By agreeing to be a part of the Coaching and Mentoring Project, you will help teach other professionals how to use the process to benefit the youth in your community.

_______________________________________________________________________

I understand that I will be asked to participate in at least one preparation interview and one Iowa Youth Dream Team Meeting

I will meet with an IYDT Coach/Mentor and Mentee to prepare for my IYDT meeting

· Together we will invite family, friends, helping professionals and others who care about me to be a part of this meeting.  

Information about me will be shared during the meeting with the people I invite. 

· Everyone involved will understand that this information is not to be shared outside the meeting and the team already involved.   We will all sign a confidentiality agreement.

An IYDT Meeting Coach/Mentor and Mentee will co-lead my Meeting.  There may be one or two observers at the Meeting, which are not directly involved with me. 

 I am willing to participate in the Coaching and Mentoring Process.

_____________________________



____________

Signature 







Date

_____________________________



____________

Signature 







Date

Visions, Principle, Standards, Values
Iowa Youth Dream Team Evaluation
Iowa Youth Dream Team (IYDT) decision-making is both a philosophy and practice strategy for delivering child welfare transition services to youth aging out of foster care. The Department of Human Services [DHS] child welfare focus is on serving youth at serious risk of homelessness, unemployment, and poor health as they turn 18. Building teams at the time of transition to support youth and young adults where there is a risk of serious consequence has been identified as an effective means to address the factors that threaten a successful transition. 

Iowa Youth Dream Teams can be used to enhance the core casework functions of youth engagement, assessment, service planning, monitoring and coordination. When properly facilitated, the IYDT planning process supports a trust-based relationship, facilitates youth engagement, and sustains the youth’s interest and involvement in a successful transition process. Within the context of practice, IYDT gatherings allow for regular monitoring of the case plan, and ongoing evaluation of what is working and what is not working so that intervention strategies can be changed or modified as circumstances change.  

The IYDT planning process promotes unity of effort and provides an opportunity for all caring adults and helping professionals to develop a shared understanding of the youth’s situation – which is critical in attaining positive results for the youth.  Iowa Youth Dream Teams should provide a positive and action-oriented response to the needs and desires of the youth that is coordinated across systems and involved natural supports 

In order to achieve positive results associated with the Iowa Youth Dream Team planning process, DHS is developing this set of standards to be used for Iowa Youth Dream decision-making.  Implementation will phase in this practice with a segment of cases with the goal of offering every youth preparing to transition into adulthood the opportunity to participate in Iowa Youth Dream Teams.   

Context for Iowa Youth Dream Team Gatherings
· It is important to recognize that the IYDT planning process is not a linear process of engagement, assessment, planning, and implementation. Rather it is a cyclical and dynamic process, which should grow and change over the life of a case. The following graphic defines typical activities that are expected components of front-line practice.
Iowa Youth Dream Team Vision Statement:

Our vision is that youth and young adults who are “aging out” of the foster care system should have healthy and meaningful lifelong connections within their own community.  It is through these connections that they will be better able to gain the knowledge, skills, and resources to support themselves and realize their goals for their lives. Iowa Youth Dream Team process is one strategy to support youth and young adults as they transition from the foster care system.

Iowa Youth Dream Team Guiding Principles:
1. Participating in the IYDT process is voluntary for the youth or young adult.

2. IYDT gatherings are youth-focused and youth-driven.

3. Youth and young adults are respected. They should feel supported and empowered as a result of these gatherings.

4. Youth or young adult identifies team members who can support them in obtaining their goals.

5. The gatherings are a time for honesty, peer and adult support, and a free exchange of ideas. (No one should ever feel “ganged up” on or badgered by anyone during this process.)

6. The IYDT gatherings are confidential.  (However there are exceptions to the confidentiality.  Appropriate authorities will be contacted if:  the youth/young adult has a plan to inflict great bodily harm on themselves or someone else; is under the age of 18 and is currently being abused or neglected; or the youth/young adult has young children who are being abused or neglected or are in imminent risk for abuse or neglect.)
Iowa Youth Dream Teams subscribes to the following additional guiding principles in describing the way we support youth transitioning out of foster care, DHS, each other, and the community in the effort of achieving safety, permanency and well being.  This work is a strength-based and youth-centered approach. 

· Youth focus.  We listen to and address the needs of our youth (the Dreamers) in a respectful and responsive manner that builds upon their strengths.  Our services promote meaningful connections to friends, family, and community.

· Excellence.  We are a model of excellence through efficient, effective, and responsible public service.  We communicate openly and honestly, and adhere to the highest standards of ethics and professional conduct.

· Accountability.  We maximize the use of resources and use data to evaluate performance and make informed decisions to improve results.

· Teamwork.  We work collaboratively with youth, natural supports, public and private partners to achieve results.

Values and beliefs that guide facilitator’s actions:

· Youth have strengths and protective capacities.

· Youth are experts on themselves and their situation.

· Youth deserve to be treated with dignity and respect.

· Youth can make well-informed decisions about their own needs and how to meet them. 

· Youth directing their own decision-making process and life planning are likely to have better outcomes than youth who have decisions made for them.

· Families and friends can provide love and caring in a way that no formal helping system can.

· Most youth are able to find solutions within themselves, especially when they are helped in a caring way to find that solution.

· An Iowa Youth Dream team is more capable of high-quality decision-making that an individual caseworker acting alone.

· Solutions generated by the youth within a team gathering are more likely to succeed because these solutions respond to the youth’s unique strengths, needs, and preferences.

· Cultural competence is key to understanding the youth and the choices they make about change.
The following standards apply to the facilitator’s practice of conducting Iowa Youth Dream Team gatherings:

· Standard 1: Preparation of Participants:  Careful preparation of all participants is required for successful Dream Team Gatherings (Meeting).  

· Standard 2: Youth Engagement: The Youth is engaged throughout the IYDT planning process.
·  Standard 3: Cultural Accommodations: Relevant cultural issues of the youth are identified and accommodated through adjustments in strategies, services and supports during the Iowa Youth Dream Team planning process.
·  Standard 4: Team Members: Dream teams include the youth, supporters identified by the youth, and others who sponsor or deliver plans of support.
· Standard 5: Qualified Facilitator:  Iowa Youth Dream Team gatherings are facilitated by a person who has completed the DHS approved FTDM and IYDT facilitator training, and is competent to conduct meetings/gatherings that focus on child safety, permanency, and well being.

·  Standard 6: Meeting Location:  IYDT Gatherings are conducted at an accessible location that maximizes opportunities for full team participation and is selected by the youth. 
· Standard 7: Support of Casework Practice: The focus of a successful Dream Team is planning, coordination, communication, and accountability.
·  Standard 8: Confidentiality: Team members keep personal and private details of the youth discussed in a gathering private.
·  Standard 9: Youth Support: The team assists the youth to develop and use a network of informal supports that can help support the youth over time. 

· Standard 10: Review and Refinement: The effectiveness of each Iowa Youth Dream Team gathering is assessed and adjustments are made to improve the ongoing process and the results for youth.

The indicators of effectiveness for the Iowa Youth Dream Team planning process include the following:

· Degree of engagement and sustained interest directing their own planning process as shown by the Dreamer/youth.

· Degree of involvement of team members in the evaluation process and constructive use of the information gained.

· The depth of support received by natural supports on the team and in the community. 
· Satisfaction of the Dreamer/youth and team members with the process and results achieved to date.

· Quality and effectiveness of the transition plan produced in the Iowa Youth Dream Team gatherings.  

· Demonstrated degree of professional acceptance of the transition plan. 

· Capacity for ongoing problem solving and support by the team. 
IYDT Facilitator Approval Evaluation Form

	Role:  Facilitator / Co-Facilitator (circle one)
Name:  
	Youth Name:


	Date:




	Meets DHS Expectations

	“1” very unsatisfactory, "2" mostly unsatisfactory, "3" satisfactory, "4" mostly satisfactory, “5” very satisfactory.  In order for approval must score 100 % on "3" satisfactory. 
	N/A
	1
	2
	3
	4
	5

	Preparation Interview

	Introduce and engage the youth around the mission and principles of the IYDT planning process, focusing on the need for youth to direct and lead the process (as they feel comfortable) and provide information to the team on their needs and wants.  The youth is approached from a position of respect, empathy, and genuineness. 

Comments:  


	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 

 1
	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Follows Preparation Interview format –

· People Map – explains various uses, looks in depth.  Discusses family and sibling connections – Do they exist?  Does youth plan to reconnect with siblings and/or family at age18?  Does DHS/Team need to provide supports around this action?

· Prep. Interview Questions for All About Me presentation

· Identification of wants and needs from youth’s perspective (what youth wants to address during first gathering)

· Gathering logistics identified with youth in the lead

· Team members identified and Plan made for inviting team members 

· developed 

· First Gathering Checklist completed 

Comments:


	 FORMCHECKBOX 

n/a


	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5



	Follows Preparation Interview format continued: 

       Preparation contacts made to Team Members 

· SW

· Attorney (if applicable)

· GAL (if applicable)

· Natural Support/coach (if applicable)

· Additional Team members (List here)

    Comments:


	 FORMCHECKBOX 

n/a


	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5



	 Follows Preparation Interview format continued:  

     Peer Advocate or Friend has been identified, invited, and prepped.

    (Did this person attend the Preparation Interview with the Dreamer?)  Yes    No

Comments:
	 FORMCHECKBOX 

n/a


	 FORMCHECKBOX 

 1
	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5



	The Facilitator should ensure and encourage that team members are prepared to:

· Provide an environment where youth feel safe and in control of the direction of their own planning process

· Be ready, able, safe, and eligible candidates for team participation

· Speak their concerns in constructive ways

· Listen with respect to others’ concerns

· Recognize and build on youth strengths and needs

· Share information, ideas, and resources

· Maintain personal and confidential information private
Comments:


	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	

	Collaboration and assessment have determined the right people are invited to the gathering:

· People invited by the youth for their own support

· Necessary for the major decisions to be made 

· People invited by the youth for future service provision
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 

 1
	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  



	Logistic arrangements are made, including establishing a:

· Gathering place and time that is mutually convenient for the youth and other members

· Meeting place that allows for private and confidential conversations

· Gathering Outline that includes youth choice and all relevant areas of the youth’s plan
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 

 1
	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  



	Facilitation

	Convenes the gathering, prompts introductions of team members using 5 questions, reviews/develop gathering guidelines, defines the goals and clarifies decisions to be made (following the direction and lead of youth)
Comments:  


	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 2
	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	IYDT Gathering Engagement and Process – The facilitator:

· Monitors and manages the flow of the discussion to ensure that the youth’s voice is primary and time is taken to anticipate/answer questions that youth has.
· Monitors and manages the flow of the discussion to ensure all other team members are heard and no one dominates
· Encourages maximum, appropriate involvement in decisions
· Assists the youth to develop natural supports that will enhance the youth’s capacity and build a circle of support that will see the youth through difficult times
· Ensures that the “All About Me” presentation is given and team members share what they like and admire about the youth.
· Focuses on results, processes, and relationships

· Focuses on achieving safety, permanency, happiness, and well-being

· Celebrates successes and accomplishments

· Coaches others to do their best thinking especially in regard to how services should relate to needs and wants

· Designs pathways for realizing opportunities, building capacities, and solving problems


	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 
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 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  

	Time management – The facilitator:

· Refocuses the gathering as necessary to stay on task and on time

· Brings discussion to closure; summarize decisions made, next steps, assignments, and commitments to implementing the plan.
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  



	Conflict resolution – The facilitator:

· Makes adjustments when conflict surfaces

· Confronts problems honestly and respectfully

· Manages power and control issues that arise

· Checks-in with team members to ensure accurate assessment/information.

· Checks in with youth to make sure they feel in the lead and that they are happy with and support the end result (plan)
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 3
	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  



	Service Planning and Follow-up

	The IYDT gathering provides a basis for service planning, coordination, communication, and accountability as evidenced by:

· Agreed upon goals for the youth and team that include action plans that are consistent with a safe, supportive, and successful transition.

· Secured commitment from team members for plans made/actions steps assigned.

· Addressed the youth’s needs for long-term relationships, housing, education/employment, health services and family preservation or reunification (if desired by the youth).

· Identified alternative safety plans, crisis plans, and any additional transition plans that may be necessary.  Otherwise anticipated what could go wrong with the current plan.

· Arranged for supports and services that are most likely to lead to success for the youth and are culturally competent when able to achieve.

· Defined how goals are to be measured via distinct outcomes.

· Established time limits, clear expectations, and alternatives

· Defined accountability for action steps assigned to the youth and team members and a way that accountability will be ensured (facilitator/coach/youth)
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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 4
	 FORMCHECKBOX 

 5

	Comments:  



	Second Gathering

· Opens with ice-breaker question chosen by youth

· Reviews mission statement, principles, and gathering guidelines

· Reviews action plans from first gathering and identifies steps met, not met, and any additional steps needed.

· Appreciation Shown 
	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 
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	 FORMCHECKBOX 

 4
	 FORMCHECKBOX 

 5

	Comments:  




	The youth plan is properly documented.  And written plan with action steps is sent to team members in a timely fashion (within 5 working days of the gathering)

Comments:


	 FORMCHECKBOX 

n/a
	 FORMCHECKBOX 
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	 FORMCHECKBOX 
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BUILDING TRUST-BASED RELATIONSHIPS

	Core Conditions: Genuineness; Empathy; Respect, Competency

	Engagement Continuum: Categories of Skills

	Exploring Skills
	Focusing Skills
	Guiding Skills

	Active Listening
	Reframing
	 Professional Advice

	Reflections
	Clarification
	Formulating Options

	Attending Behaviors-Physical and Psychological 
	Questions:

Open/Closed Question

Indirect

Solution-focused
	Strengths and Needs Based Feedback

	Mirroring
	Concreteness
	Suggestions

	Recognizing Strengths 
	Summarization 
	Partialization 

	Objectivity
	
	

	Self-Disclosure
	
	

	Normalization and Universalization
	
	

	Encouraging the Expression of Feelings

Validation

Conciliatory Gestures

Ventilation 
	
	


Core Conditions

Genuineness: We use the word genuineness here to mean being self aware and honest in your dealings with persons. Genuineness means accepting the person as having value as a human being even if you reject that person’s behavior related to the abuse and neglect of a child. If you are still reacting to a person’s behavior in a way that makes it impossible to approach him in a genuine way, you will need to manage that reaction before you engage with the person. Genuineness means being yourself and not taking on a role or acting contrary to how you feel or believe.  Some outward expressions of genuineness are: 

a. Communicating trustworthiness and acceptance

b. Being able to express yourself naturally without artificial behaviors 

c. Being non-defensive 

d. Self-disclosing in a purposeful and brief manner

e. Not taking on a role or acting contrary to how you feel or believe 

f. Making sure nonverbal behavior, voice tone, and verbal responses match or are congruent

g. Being open and receptive

Empathy is a process in which you attempt to experience another person’s world then communicate an understanding of and compassion for the person’s experience. You develop a sense of what the situation means to the other individual. The two-step process involved in demonstrating empathy is:

a. Recognizing the person’s experience, feelings and nonverbal communication

b. Communicating with words your understanding of the person’s experience (Your communication will reflect your understanding of their ideas and feelings. Accurate empathy helps create a climate where the family member is willing and able to explore his/her issues and problems. Communicating with empathy results in more openness in people.)

Competence is demonstrating your proficiency in carrying out your professional role and implementing knowledge of human behavior, dynamics of abuse and neglect and dynamics of domestic violence, etc.   Children, youth families have to believe that you have the capacity to help them solve problems.  A relationship where there is competence of one’s experience and abilities produces confidence and satisfaction. Competence is demonstrated by:

a. Providing and welcoming feedback

b. Listening

c. Commitment

d. Making progress toward a goal

e. Follow-through

f. Being open-minded

g. Being knowledgeable of current information and resources

Respect is the demonstration of value for each human being and the potential in that person.  There are two aspects of respect: 1) your attitude or value about people and 2) your ability to communicate respect in observable ways.  Respect involves valuing the family member as   separate from any evaluation of his/her behavior.  When communicating respect, you convey warmth that says you accept people, you like them, you care about them and you have concern for them.  Respecting a person does not mean sanctioning or approving his/her thoughts or behaviors that society may disapprove.  Values and beliefs that convey respect include belief in the following: all human beings are worthy; each person is a unique individual; people have the right to self-determination and to make their own choices; and people can change.  Respect can be communicated and demonstrated by:

a. Communicating warmth

b. Showing commitment

c. Recognizing a person’s strengths

d. Being open-minded

e. Using a person’s strengths

Exploring Skills are those skills related to attending to the person. They include  

attending behaviors such as active listening, mirroring, and use of reflections.

Active Listening – and the Use of Reflections: Listening is an active process that requires you to focus on what the family member is saying, both in the content of his/her message and in the emotional process of his/her message. It is the most powerful interpersonal helping skill that promotes rapport and the building of a trusting and caring casework relationship. Active listening involves using both verbal and nonverbal messages to communicate your understanding of the family member’s experience. Your verbal response can focus on what the person is describing, how the person is feeling, or both. You can reflect what the person is saying and/or reflect what the person is feeling. Active listening is used to empower families to explore and discuss topics. It conveys your understanding of the family’s situation. It can help you gather certain information, and it develops a broader and deeper understanding of the person’s circumstances.

Attending Behaviors: These are behaviors that convey respect, acceptance and trust to family members. Following are two categories of attending behavior:

· Physical attending is the intentional use of the environment and body to demonstrate respect for, acceptance of and interest in the family member. You want to create a comfortable environment absent of distractions. You want to assure open communication by not placing any barriers between you and family members.

· Psychological attending involves observing and listening to the family member and responding. It involves observing the person’s nonverbal behavior, hearing what the person’s voice communicates and assessing the congruence between the person’s words and behaviors. Examples of verbal following and minimal encouragement are, “Oh, can you tell me more?” and, “Um-hmm,” and, “Really?”

Focusing Skills are used to focus a discussion with family members about strengths and needs.

Reframing is helping the person change his/her frame of reference in such a way that the problem can be approached in a positive way. It refers to the process of assisting the family member in identifying a different framework for understanding and responding to a problem. For example, we can view change as painful or frightening, or we can reframe change as manageable stages leading to a new opportunity.

We also use reframing to look at the positive intent behind a person’s behavior. For example, the positive intent of a father who physically disciplines his teenage child for staying out late at night is the father’s concern for his child’s safety.

Questions: Effective communication involves combining different types of questions. Questions should be used carefully and sparsely. Questions are a way for the child welfare worker to focus a conversation.

Open-ended questions are used to encourage communication, gather information and explore issues. Family members can answer as they choose. This allows an opportunity to explore their thoughts, feelings, and experiences. Questions starting with the words how or what encourage the person to explore and allow him/her to express his/her own feelings, views, and perceptions.

Closed-ended questions are used to gather specific factual information. Closed questions begin with the words who, when, will, is or where and can usually be answered with one or two words.

Indirect questions are statements that imply a question. Indirect questions can begin with, “Tell me …” or, “I’ve been wondering …” Indirect questions can be used to explore sensitive subjects and can lessen the harshness of a series of questions.

Solution-focused questions are used to move from reframing to solutions. Solution-focused questions empower families to find their vision of success and their own strategies that have worked or will work for them. Solution-focused questions can be used to define the problem, determine when the problem does not exist, and encourage family members to specify what they want to accomplish. Types of solution-focused questions include: solution defining, exception finding, past successes, miracle questions, and scaling questions.

Clarification is a process to help family members develop an understanding of their feelings, thoughts and behaviors.

Summarization helps to synthesize a wide range of facts and feelings. Summarizations contain no new or additional information only bring together information regarding facts or feelings previously discussed. Summarization can be used:

· To keep the interview focused and on track, especially in rambling or disjointed conversations

· To check your understanding of what the person is saying

· To highlight contradictions or ambivalence. (The phrase “I am confused” can be helpful in assuring greater clarity)

· To structure the interview, particularly in the beginning and in the end of the interview

Guiding Skills are used to lead a conversation with family members. 

Giving options, advice, directions or suggestions. You will provide a family member an opinion or suggestions that will direct the person into a specific course of action. This skill can give the family member options that s/he had not considered before. It is most effective after the family has come up with a vision of success and steps to take to reach the vision.
Debriefing and Developmental Feedback Tool
Essentially, all interactions you have with your mentee will be either: 1) Modeling best practice OR 2) Observing mentee’s skills in order to strengthen them. 

Through this observation, your mentee and you be will identify strengths, areas needing improvement, and specific next steps to continuously improve the mentee’s practice skills. 

It will be important to use your communication skills to provide feedback. Your role as a coach is to promote “self discovery” by your mentee—because (just like youth) when mentees are encouraged to identify their own strengths, needs and craft action plans, those plans are more likely to be followed.  We are learning together and this provides us all an opportunity to improve. 

Note: All conversations should be as BEHAVIORALLY SPECIFIC as possible. That way, mentees will know what worked well (and what did not). When giving feedback, the following table may be useful.

	STEPS
	Sample Questions/Comments

	Strengths first—

· Mentee goes first

· Coach offers observations of strengths as well 
	· What felt good to you about this interview?

· How do you think you helped the youth to trust you?

· I really liked how you shared some of your own experiences with the youth.

· You were very careful to describe the dream team process to the youth. S/he has a good idea of what to expect!

	Suggestions second

· Mentee goes first

· Coach offers suggestions 
	· What else might have worked to get the youth to open up more about what he wanted to happen during the gathering?

· What would you have done differently during the interview? Why?

· One thing that I have learned over time is that I can’t rush the conversation—I have to take the time to get to know him/her. Do you think you may have been going too fast during the interview?

	Specific next steps
	1. Keep using self-disclosure to put youth at ease

2. Continue to carefully describe the purpose and steps of the dream team and gathering to the youth who may want to use the process

3. Work to include all family members in the interview—sometimes fathers need a little extra prompting to speak up and share their needs and hopes

4. Allow time to build your relationship with the youth—before getting down to completing forms and other work. Let the youth talk while you listen a little more. 
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AGREEMENT ON CONFIDENTIALITY AND PARTICIPANT LIST
	Youth/ Child Name:


	Facilitator Name and Approval Number & Co-Facilitator:



	Parent/caregiver/ Placement:


	Date                                                              Location: 

 FORMCHECKBOX 
  Initial:               FORMCHECKBOX 
  Review:                      

	Pursuant to the confidentiality provisions of the Code of Iowa, we the undersigned, agree to keep confidential all personal and identifying information and records regarding the above named child and family except as otherwise provided for via separate and properly executed Releases of Information and in pending Juvenile Court or other Court action. A written summary of this meeting will be distributed to all participants.




	Signature of Attendance/ Agreement on Confidentiality
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